Pupil premium strategy statement

Abbotts Ann CE Primary School

This statement details how Abbotts Ann CE Primary School uses of pupil premium (and
recovery premium for the 2023 to 2024 academic year) funding to help improve the attainment
of our disadvantaged pupils. It outlines our pupil premium strategy, how we intend to spend
the funding in this academic year and the effect that last year’s spending of pupil premium had

within our school.

School overview

Detalil

Data

School name

Abbotts Ann CE Primary
School

Number of pupils in school 111

Proportion (%) of pupil premium eligible pupils 5.4%
Academic year/years that our current pupil premium 2022 - 2025
strategy plan covers (3 year plans are recommended)

Date this statement was published November 2023
Date on which it will be reviewed July 2024

Statement authorised by

Claire Vignaux

Pupil premium lead

Claire Vignaux

Governor / Trustee lead Adrian Cole
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £11,640

Recovery premium funding allocation this academic year £2,000

Pupil premium funding carried forward from previous years £0

(enter £0 if not applicable)

Total budget for this academic year £13,640




Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all pupils, irrespective of their background or the challenges they face,
make good progress and achieve high attainment across all subject areas. The focus of our
pupil premium strategy is to support disadvantaged pupils to achieve that goal, including
progress for those who are already high attainers.

We will consider the challenges faced by vulnerable pupils, such as those who have a
social worker and young carers. The activity we have outlined in this statement is also
intended to support their needs, regardless of whether they are disadvantaged or not.

High-quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest impact
on closing the disadvantage attainment gap and at the same time will benefit the non-
disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the
intention that non-disadvantaged pupils’ attainment will be sustained and improved
alongside progress for their disadvantaged peers.

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, not assumptions about the impact of disadvantage. The
approaches we have adopted complement each other to help pupils excel. To ensure they
are effective we will:

¢ ensure disadvantaged pupils are challenged in the work that they're set

e act early to intervene at the point need is identified

e adopt a whole school approach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can achieve

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1. Our internal data assessments indicate that reading and writing attainment
for some disadvantaged pupils is below that of non-disadvantaged pupils.




2. Our internal data assessments indicate that language development for some
disadvantaged pupils is below that of non-disadvantaged pupils.

3. Our internal data assessments indicate that maths attainment for some
disadvantaged pupils is below that of non-disadvantaged pupils.

4, The education and wellbeing of some of our disadvantaged pupils has been
impacted by partial school closures during Covid more than other pupils.
These findings are supported by national studies. These children have gaps
in their learning and experiences, which need to be addressed

5. Our observations and discussions with pupils and families have identified
social and emotional issues, including friendship challenges, for some pupils.

6. Some disadvantaged pupils, and their families, struggle to regulate their
emotions and this can impact on their mental health and wellbeing and be-
come a barrier to learning

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Improved attainment in Accelerated progress in the pupil’s area of need. This is shown
language, reading, through:

writing and maths to e increase in pupil’s reading age or standardised score from
support future Star Reading results, maths assessments and in their writing

opportunities. e KSI1 and KS2 outcomes for disadvantaged pupils are at least

in line with non-disadvantaged pupils

e increased engagement in lessons and improved
characteristics of learning

e accelerated progress seen in book scrutiny and evidence of
ongoing formative assessment in lesson observations and
Pupil Progress Meetings and self-evaluation by class
teachers aware of this as part of high quality inclusive

teaching
For all vulnerable e Themes to engage the interest of our vulnerable learners.
children to have access | 4 | earing resources readily available for all children. Where
to our broad a_nd gaps in experience are recognised, teachers to consider and
balanced curriculum and implement a range of pre-learning experiences and contexts
enrichment opportunities that may need to be addressed to ensure children have full
whilst fully engaging in access to our curriculum.

all areas of school life.
e For any vulnerably to not hinder a child’s school experience

e.g. breakfast club, trips, residential etc.




Gaps in learning have been identified and addressed whilst
ensuring new skills are embedded.

Access to a rich variety of after school clubs and outside
learning

To achieve and sustain
improved wellbeing for
all pupils in our school,
particularly our
disadvantaged pupils.

Sustained high levels of wellbeing demonstrated by:

gualitative data from student voice, student and parent sur-
veys and teacher observations

a reduction in friendship issues and inappropriate behaviour
and referrals for ELSA, additional support etc

increase in observations of all pupils demonstrating school
values in action

a significant increase in participation in enrichment activities,
particularly among disadvantaged pupils

Parents to be more
engaged with school
activities both in school
and at home.

Parents to attend school for ‘Book Sharing’
Parents to attend all parents meetings
Parents to be invited to school regularly for updates

Pupil interviews and record of parental engagement
demonstrate that the support has a positive impact on family
life

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £5,641.00

Activity Evidence that supports this Challenge
approach number(s)
addressed
Purchase of standardised diagnostic Standardised tests can provide 1,2
assessments — Star Reading and reliable insights into the specific
training for staff to ensure strengths and weaknesses of each
assessments are interpreted and pupil to help ensure they receive the

administered correctly.

correct additional support through
interventions or teacher instruction:
EEF: Moving Forwards, making a
difference. A planning guide for
schools. 2022-2023



https://d2tic4wvo1iusb.cloudfront.net/documents/School_Planning_Guide_2022-23.pdf?v=1670948230
https://d2tic4wvo1iusb.cloudfront.net/documents/School_Planning_Guide_2022-23.pdf?v=1670948230
https://d2tic4wvo1iusb.cloudfront.net/documents/School_Planning_Guide_2022-23.pdf?v=1670948230

Subscription to a DfE validated Phonics approaches have a strong 1,2
Systematic Synthetic Phonics evidence base that indicates a
programme to secure stronger positive impact on the accuracy of
phonics teaching for all pupils. word reading (though not
e Subscription to Little Wandle necessarily comprehension),
. . rticularly for di n ils:
e Subscription to Spelling Shed pa '[IC.U ary 1o qllsadva taged p“F"S
Phonics | Toolkit Strand | Education
Endowment Foundation | EEF
Enhancement of our maths teaching The DfE non-statutory guidance has | 3
and curriculum planning. been produced in conjunction with
: . the National Centre for Excellence in
e We will fund teacher release time . ;
the Teaching of Mathematics, draw-
to embed key elements of . . _
) \ ing on evidence-based approaches:
guidance in school and to access _
Hampshire Core provision in Maths _guidance KS 1 and 2.pdf
maths. (publishing.service.gov.uk)
e Maths Manager to lead staff CPD The EEF guidance is based on a
in concrete, pictorial and abstract range of the best available evi-
teaching across school and to dence:
ensure tasks are broken down and | hps://educationendowmentfoundati
qur_nlng journeys are effect_lve at on.orq.uk/education-
raising alttalnment for all children evidence/quidance-reports/maths-
e Change in maths manager ks-2-3
structure - Release time for two
Maths managers (KS1 & KS2)
e Y2 teacher to attend County Led
training to support Y1 into Y2
maths
Improve the quality of social and emo- | There is extensive evidence 4,5,6
tional (SEL) learning. associating childhood social and
e SENCO attending Mental Health emotional skills with improved
Lead training. outcomes at school and in later life
¢ SENCO engaging with local Mental | (-9, improved academic
Health Support Team. performance, attitudes, behaviour
e New ELSA training and supervision and relationships with peers):
and ring fenced time to support https://educationendowmentfounda-
children as well as providing ‘drop tion.org.uk/education-evidence/quid-
in’ support. ance-reports/primary-sel
e SENCO leading lunch time clubs to
support friendships
SENCO to support teachers and High quality teaching and focused 1,2,3
LSAs in writing and reviewing termly support improves outcomes for
targets that are shared with staff, children.
children and parents.
Release English manager to attend Ensure that high quality teaching 1,2

County Core provision and to monitor

takes into account pupils’ prior
knowledge (learnt remotely and
throughout school closures) and



https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel

and deliver CPD to all staff. Focus on
reading.

anticipates and addresses
misconceptions that may hinder
future learning and progress.

Provide a broad and balanced
curriculum taught by highly trained
adults with wider opportunities for
exploring arts and culture. As a result
of CPD subject leaders have adapted
our curriculum to ensure progression
within years and across the school.
Foundation subjects are well planned
and delivered to the highest standard
ensuring a broad and balanced
curriculum that celebrates all learning
and promotes creativity.

Children are exposed to a broad and
balanced curriculum taught by highly
knowledgeable adults and given
wider opportunities for exploring arts
and culture.

1,2,3,4

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Budgeted cost: £1,770.00

Activity Evidence that supports this approach Challenge
number(s)
addressed
Additional phonics sessions Phonics approaches have a strong 1
targeted at disadvantaged pupils | evidence base indicating a positive
who require further phonics impact on pupils, particularly from
support. disadvantaged backgrounds. Targeted
phonics interventions have been shown
to be more effective when delivered as
regular sessions over a period up to 12
weeks:
Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

Small group interventions for Tuition targeted at specific needs and 1

specific pupil need e.g.
handwriting, spelling, reading,
maths

knowledge gaps can be an effective
method to support low attaining pupils or
those falling behind, both one-to-one:

One to one tuition | EEF (educationen-
dowmentfoundation.org.uk)

And in small groups:

Small group tuition | Toolkit Strand |
Education Endowment Foundation | EEF



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £6,662.00

Activity Evidence that supports this approach Challenge
number(s)
addressed

Staff training on behaviour Both targeted interventions and universal 4,5,6

management and release time approaches can have positive overall

for regular meetings with the aim | effects:

of developing our school ethos Behaviour interventions | EEF

and improving behaviour across | (educationendowmentfoundation.org.uk)

school.

e Hampshire Autism

Subscription to CPOMS as a Relationships matter. Relationships with

whole school tracking and pupils, with families, with school

monitoring system to support colleagues and wider professionals. As

vulnerable children. All : ) .

stakeholders can contribute to relationships and communication

building a picture of the child strengthen, our holistic understanding of

and this is used to inform pupil needs and strategies to overcome

targeted support. learning difficulties can be deliberately

shared and integrated into every aspect
of school life. EEF: 3 Keys to unlocking
positive learning behaviours
Where appropriate / necessary, Pupils with better health and wellbeing are | 4,5, 6

vulnerable children receive
pastoral support. This enables
them to better manage their

emotions, worries and wellbeing.

Through this they are able to
engage with their peers more
easily. The team providing this
support includes:

e SENCO
e ELSA

e PH Sport Mentor program to
support Mental Health and
wellbeing.

Regular meetings of this team

mean that pupils get targeted
and timely support.

likely to achieve better academically.

e Effective social and emotional
competencies are associated with
greater health and wellbeing, and
better achievement.

e The culture, ethos and environment of
a school influences the health and
wellbeing of pupils and their readiness
to learn.

The link between pupil health and
wellbeing and attainment. NAHT
November 2014.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/news/eef-blog-three-keys-to-unlocking-positive-learning-behaviours
https://educationendowmentfoundation.org.uk/news/eef-blog-three-keys-to-unlocking-positive-learning-behaviours
https://educationendowmentfoundation.org.uk/news/eef-blog-three-keys-to-unlocking-positive-learning-behaviours

Where needed, subsidies for All children are included in residential 5
disadvantaged children towards visits and trips and have the correct kit to
residential visits, trips, uniform, take part in school activities. They have
PE kit, clubs, music lessons etc. | Opportunities to learn instruments and
participate in other activities.

For children to have access to EEF states that ‘Language and literacy 1
high quality reading resources provide us with the building blocks not just
and for the classroom for academic success, but for fulfilling
environment to promote a love careers and rewarding lives.’
of learning to support children to
have a real love of reading.
e English Manager to ensure

all classroom-reading areas

are inviting for all children

and well stocked with rich,

age appropriate texts.
e SENCO to ensure vulnerable

children have access to text

drivers for pre-reading
Development of after school Timetable of clubs shows breadth of 4,5,6

enrichment opportunities to
ensure a wide variety of
experiences are available to all
children

opportunities for all children to develop
their cultural capital

Food available for children who
miss breakfast and additional
items for packed lunches.

The link between pupil health and
wellbeing and attainment. NAHT
November 2014.

Total budgeted cost: £14,073.00

Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2022 to

2023 academic year.

Pupil Premium Review 2022 - 2023

Outcomes - Year 6 2022-2023

PP pupil achieved - Reading and Writing GDS, Maths ARE

PP pupil achieved - Reading - scored 99, Writing and Maths ARE




Some comments from LLPR Disadvantaged Pupils visit on 6.10.23

Learning Walk - Focus children are engaged and well supported if identified with
additional needs or who are off track to achieve ARE. Some are placed on tables near
adults or are supported by an identified adult/teacher.

Holistic approach - leaders focus on the whole child and ensure they are supporting
emotional and social development and pastoral support when necessary.

Family approach - for individual families, play therapy, individual behaviour plans,
parents supported with strategies to promote positive behaviour at home.

Communication with families is key and will be done out of hours if necessary. Check
in with vulnerable families at gate, phone, building relationships so communication is
open and shared. Trusting relationships are positively built with all families and in
particular those experiencing challenges.

Internal data from tests and assessments suggest that, the progress and attainment of
the school’s disadvantaged pupils in 2022/23 was in line with or stronger than non-
disadvantaged pupils and met our predictions. All disadvantaged children achieved at
least age-related expectations in their end of year assessments in reading, writing and
maths.

Observations in books showed progress in handwriting, spelling and stamina for ex-
tended pieces of writing. Focussed handwriting boosters had a significant impact on
accurate letter formation, joining and pride in the presentation of their work.

Intervention continues to be successful, and children are making progress. Staff will
continue to monitor and support this personalised approach, so that learning is happen-
ing at an appropriate level for all children. The format of termly targets has been re-
viewed and adapted. Termly targets are shared with staff, children, and their parents.

Our assessments and observations indicate pupil behaviour, wellbeing and mental
health were significantly impacted last year for some children. We used pupil premium
funding to provide wellbeing support for all pupils, and targeted interventions. ELSA
support had a significant impact on pupil behaviour, wellbeing and mental health and
we will continue to support children in this way and explore other ways of supporting
children with friendship groups and Forest School type activities to build self-esteem
and resilience. The PH Sport mentoring program enabled children to work with our
sports coaches to explore their feelings and find ways to self-regulate.

Pupils across the school who have needed enhanced support have had the opportunity
to be helped through EHH and internally from school. Parents have reported that they
have felt the school has helped them. Vulnerable children have attended afterschool
clubs, breakfast clubs, been included on school trips, provided with uniform, and
transport where appropriate.




Reading areas have been developed in classrooms and internal reading data for this
group of children shows that they are all achieving at least AREs

Additional phonics for a child in Y1 and the use of Little Wandle has ensured
accelerated progress.

Phonics screening at Y1 Disadvantaged - 100% Not disadvantaged - 88%

CPOMS - whole school use of CPOMS has meant that all behaviour incidents and
communication with parents are recorded, tracked, and reviewed so that timely
additional support can be put in place when needed and partnerships with families are
strengthened.

CPD - Norman Gate and PBS has supported all staff in co-regulations and de-
escalation techniques so that there are high expectations for all pupils and some
children have more support to achieve this.

By providing packed lunches and school breakfasts (when needed) and ensuring
places on after school clubs are prioritised for this group of children, we have ensured
that all children have a sense of belonging and are ready to learn.
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